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 C
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 c
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 r
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 b
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 p
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 c
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 p
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re
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 p
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 b
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 c
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 c
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 o
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ra
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 p
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 d
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p
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 m
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 o
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 r
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t c
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 c
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 d
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 o
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 d
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 d
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 p
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 o
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 c
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 p
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 p
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 p
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 c
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 p
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re
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 r
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: p
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 r
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 p
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 p
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 p
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t f
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 d
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 b
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 p
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 b
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 p

ra
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 d
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 c

on
tr

i-
bu

tio
n 

of
 p

ho
ne

m
ic

 a
w

ar
en

es
s 

to
 le

ar
ni

ng
to

 r
ea

d 
ha

ve
 c

on
du

ct
ed

 e
xp

er
im

en
ta

l s
tu

d-
ie

s 
in

 w
hi

ch
 s

om
e 

st
ud

en
ts

 a
re

 e
xp

lic
itl

y
ta

ug
ht

 p
ho

ne
m

ic
 a

w
ar

en
es

s 
an

d 
so

m
e 

ar
e

no
t. 

M
an

y 
of

 th
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t p
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re
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at
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 c
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 p
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 p
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 p
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l c
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In
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t c
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 f
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ra
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l m
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